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Cultura – Prática social como objeto de investigação

Culture – Social practice as object of investigation
Cultural activities of students: how a culturology of education can explains them

Nata Krylova, Institute of Pedagogical Innovations, Moscow, Russia

The paper describes the study for cultural space of students’ self-determination and cultural activities in and out of schools. The idea (based upon methodological concepts of Russian psychology and philosophy) is that teenagers’ activities are independent and more creative than dependent on traditional classroom teaching aimed at transmission of a culture. 

Any classroom is a complicated community of groups by which teenagers have many opportunities of self-development and where intercourse originates a special environment of cultural self-determination influenced on individual growth. 

From other side teenagers' cultural needs are not developed enough. Students read insufficiently (only one third is reading) and know arts badly (only 20% of teenagers visit a museum; from 7% to 15% of them are interested in classic music). The prevalent cultural needs -- viewing TV and listening to sound records. The activities' structure and interests to the arts differ in forms and schools. Cultural interests are increasing only to the 11th form. One index is stable - the interest to relationship. At some classrooms this index is higher than index of interest to studying. At the same time average 36% of teenagers are not interested in mates' opinion about themselves. 

Teachers inquire for how to promote students’ cultural identification and self-determination. The answers depend on understanding of educational values.  

The conception of culturology of education helps to understand why individual skills can be improved with taking into account ideas: 1) value of cultural groups’ experience within and out of school influences on education; 2) individual cultural activities changes according to reconstruction of cultural interests in groups; 3) type of cultural environment connects directly and/or indirectly with a content of intercourse as well as with formal and/or  informal youth differentiation; 4)  cultural environment includes a type of attitude to intercourse, a degree of classroom's unity, a structure of  teenagers' activities. 

Culturology of education discovers cultural paradigm for education and explains how educators have to connect cultural environment of schools and everyday life of youth, how school can to promote the cultural self-determination of children and teenagers. 

“Culturology of education”: what pedagogical meanings its ideas open
Introduction. A Background of the book.

The idea of this book arose after the book one - “A Teacher Who Works Another Way” whose editor is a well-known Russian educator Alexander Tubelsky, the principal of the Moscow School of Self-determination.  His book shows non-standard ways of the innovative teachers.  Analysing the educational practice of today I asked myself which “another way” such teacher has to work and dares to work at traditional schools which are in between the wishes to be child-centred and adherence to the habit of being authoritarian-centred?   I can understand the senses for a “way” and a “another way” only I’ll comprehend all education (conceptually) not this way, different.  But how? And upon what platform?

I decided to look up on this problem from the position of culturology of education, this both philosophical and educational trend for research I have been interested in for several years. 

Actual tasks of modern education are connected not only with broadening of humanistic education experience in today contradictory conditions but also with changing of concepts, senses and comprehension of perspective theoretical and innovative ideas which reflect and stimulate innovative activities of the new teachers’ generation. To analyse influence of culture at educational practice corresponding to present realities a researcher or educator has to see “not this way” or “not the same way” systematically and contextually. So I decided to submit such system and context so that it will be able to help teachers to comprehend education from the new point of view. 

The present book “CULTUROLOGY OF EDUCATION” is not a Thesaurus in the usual sense of the word, but rather it is a conceptual (and with a part of polemics) textbook for teachers who want to understand and use culturology of education’s main ideas. They are not given in the alphabet order, as thesauruses usually do, but in the specific logic of culturology of education which can help see the post-modern education as a cultural phenomenon  (see Figures 1 and 2).  

The descriptions of ideas are oriented to the change of pedagogical theory. Some of notions overstep the limits of traditional pedagogic interpretation and open-up new existential and cultural-anthropological values of education. Every breakthrough into new educational space objectively changes the content of education (and its philosophy) and creates new cultural conditions for a practice.     

The main argument of the texts suggests that many actual education problems can be explained and solved by culturology’s of education substructure itself and because of this, educator or researcher who uses this approach searches out the precise meanings and acts in the ways that are compatible with the real changes in post-modern cultural processes.

This book contains the cultural paradigm of education, its terms and notions, which represent cultural essence of the free, humanistic, and child-centred education. Some of them have been already widely used, others are innovative or debatable because they give a new comprehension of practical and research experience. This book is meant for all those who accept education as mainly oriented not on knowledge, but on anthropological, moral, and creative values. Its goal is to show cultural ways how the teacher can teach “not just so way”, “not this way” transforming traditional school in accordance with cultural conformity and new sociocultural conditions. 

The theoretical backgrounds are based on the three starting points. The first one is a denial of knowledge-and-didactic-centred pedagogic and paradigm of science-oriented education in the favour of cultural conformity of education with its specific values of creativity, freedom, democracy, co-operation, tolerance, and other-domination. This approach opens out the cultural paradigm for child-centred education. The second point is the denial of so-called “social determination and demands” on education in favour of individual education which is oriented to individual interests and explanations. The third point is the denial of  “the transmitting paradigm of education” in favour of productive creative education with its values of productivity, creative skills, and cultural interest of the students.

Used in the book the CULTUROLOGICAL APPROACH is a sum of analytical means and methods to consider education as special cultural phenomenon and to solve sociocultural and cultural problems of education. The RF Law <On Education> (July, 10, 1992) defended trends and the following principles: education needs to be humanist in nature, entailing respect for human individuals, and to uplift the values common to all humankind; there must be a unity of federal cultural and educational space; there have to be protection for national cultures and regional traditions so that education is to be both popular and accessible; education should adapt to the person's peculiarities; freedom and pluralism should be safeguarded in all educational contexts; education institutions’ management should be democratic, allowing state/public character of management to be used only in ways that protect the autonomous character of educational institutions; education should be focused on promoting the child's self-determination and integration within a democratic and civic society. These principles help to bring into being a child-centred education in Russia. 

But practice shows how difficult it is to carry out these principles, and displays that a new kind of problems became to be comprehended. For example, even now, there are contradictions between a mandate to proclaim humanist ideals and a real practice which denies them; between old pedagogical methods and new educational technologies and culturological approach; between traditional striving of school administration for power and the need for freedom to be creative that is felt by democratically oriented young teachers.

It always seems to me that any recommendations, or notes, or instructions, or descriptions of given pedagogues' methods are of small effect because it was written by a pedagogue in another situation, and on the base of another experience with a different children. Since the situation that gives a rise to recommendations and a situation in which those recommendation are introduced are both different, the results of their application can’t be expected to be alike. None the less, new ideas, methods, and new cultural models of education always will be brought up in new situations, because there are no other ways to spread innovative educational technologies and because education is the sphere of art more than sphere of science, and so it is rather the creative acting than transmitting of information. It is clear now the main idea of culturological approach is to look for and use loose cultural norms for growing and bringing up innovations and new cultural models of education.

CULTUROLOGY OF EDUCATION is a new trend, which is formed on the border of philosophy of education, culturology and pedagogy. It explains a number of cultural problems in education on the base of educational and cultural anthropology. It covers the following blocks of subjects and problems: 

cultural content and forms of education in general; 

cultural models of educational systems; 

pedagogical culture (individual one and one that exists in the society or community); 

processes of including the child in culture and subculture; 

cultural and subcultural peculiarities of children's and teenagers’ communities; 

peculiarities of promotion the child's individual culture; 

sociocultural projection in the educational systems; 

quality of organization and management in education, i.e. management culture.  

CULTUROLOGY OF EDUCATION AS A NECESSITY OF THE SPECIAL REFLECTION IN THE FRAME OF PHILOSOPHICAL INQUIRY. Culturology or general theory and methodology of culture (the conception of "culturology," introduced by Lesly White, 1900‑1975 in his work " Science about Culture") is a part of philosophic knowledge. From the position of culturology, education is complicated cultural process and cultural activity; various cultural spaces, and at the same time, sociocultural system of norms and patterns.

Typical inquiry for culturology on the whole is: How does culture appear? What is the base of culture? What is the composition of culture? How does culture change?  How do different cultures interact and influence each other?   The culturology of education transforms them the following questions: How does culture (that is qualitative definition and value meaning) of education appear?  What determines the cultural basis of education? What are the cultural functions and aims of education?  How does the state of the sociocultural crisis of education appear?  How do different cultural models of education interact? How do cultures (as a whole) and education (as a part of culture) connect?     

The cultural factor for changes in education has been known for a long time but for the three or four decades the need of understanding and practical use for culturology of education becomes necessary. It explains those peculiarities of education teachers did not emphasise (Russian teachers especially). 

Two spheres of our life ‑ CULTURE AND EDUCATION ‑ are determined by their interconnection: CULTURE IS THE CONDITION OF EDUCATION, EDUCATION IS THE CONDITION OF CULTURE.  But we can formulate this interconnection differently: EDUCATION IS A SELF‑MADE ACTIVITY FOR CREATING NEW PROMOTIONAL FORMS OF CULTURE.

The culturology of education analyses its field on practical and theoretical levels. It has its own point of view: education can be understood in various situations as sociocultural and cultural process, activity, space and system. Education as cultural phenomenon has its own logic and history. A circle of problems  (contradictions) has been formed as well: 

· The contents of education is cultural, but nevertheless, time and again the question of how to make education cultured stands up before every generation of teachers,  

· A person is an agent, a subject (the self) of culture, and every teachers' generation again tries to solve the problem how to cultivate a person in education, sometimes unsuccessfully,

· Participants of educational processes (children, teachers, and parents) are BEARERS of culture (cultures). But is an every new teacher’s generation ready to be the real creators of a new culture?  Would all the teachers understand children as CONSUMERS AND CREATORS the new cultural forms? 

· Education is a part of culture. But would society acknowledge that education is really CULTURE—CREATIVE ACTIVITY? What does it do to guarantee opportunities for cultural activity into schools?  

These are the questions, which reflect serious social problems. It is impossible to solve these problems just with the help of methodology.  Maybe, it is not by chance that, the culturology of education has become essential lately just as a correction and reconstruction of traditional scientific and applied paradigms, and, second, a base of philosophic revaluation of social practice have taken place. Now the necessity of social changes immediately are connected with the solving of problems faced because of a low cultural level of many social groups and cultural need for qualitative reforms in the country. A need to form a population existing at a higher cultural level is always a need that must be answered IN CULTURAL CONTEXTS. Another kind of education is necessary. So we again return to the thesis: new culture is the condition of education, but new education is the condition of culture.

CULTUROLOGY OF EDUCATION IN THE SYSTEM OF CRITICAL INQUIRY AND BASE OF RENEWAL OF EDUCATIONAL PRACTICE. The culturology of education is a part of the philosophy of education; it is a systematic methodological reflection about cultural contents and forms of education and conditions of their changes into education (as a cultural system and, at the same time, as a cultural process).

The analysis of pedagogical theories' and practice' history shows that culturological problems and experience of cultural activities in educational sphere have deep roots; that famous teachers and theorists always took into consideration and used cultural factors of education, especially in the famous pedagogic and educational systems of J. -J.Rousseau, R.Shteiner, M.Montessory, S.Freine, K.Ushinsky, L.Tolstoy, A.Sukhomlinsky. There is a tradition of considering at the cultural contexts of education in the system of humane science in general and in the frame of creative and co-operative forms of teaching, learning and communication.  That is why, the culturology of education is based on nothing that is totally specific. 

Kant wrote about the culture in the sphere of education very much, so that he is considered a founder of the interdisciplinary direction in philosophy, which at present we call culturology of education. The connections between the culturology of education and cultural anthropology (and also social, philosophic, religious, psychological, pedagogic anthropology) become very close and more actual. There may be mentioned the names of persons whose work became classic and who deal with culturological approach in many different senses ‑ A.Adler, R.Benedict, F.Boas, M.Weber, A.Gelen, G.Zimmel, A.Kardiner, A.Cassirer, G.Klemm, F.Kreber, B.Malinovsky, M.Mid, P.Natorp, P.Sorokin, L.White, M.Sheler, V.Shubart, O.Shplenger, M.Harris. Among our countrymen there are: M.Bakhtin, L.Vygotsky, V.Zinchenko, V.Rozin, and V.Bibler, who have done much for the practical promotion of culturological approach in education.

So anthropology, ethnography, philosophy and pedagogy put forth and solve many culturological problems concerning personal development in their own subject tasks, but now the whole layer of new sociocultural and cultural problems show up. As a result we can understand the necessity of doing concrete analysis on many of old and new essential problems. The appearance of a new field of the Humanities help to explain the following sociocultural contradictions and negative factors which interfere with reforms in the educational sphere:

‑ Low cultural level of students and their families (and some teachers) and its influence upon the education;

‑ Deficient cultural part of the contents of education and scanty equipment of educational institutions which make them unable to provide necessary support for cultural activities;

‑ Deficient development of interactions between educational and cultural institutions;

‑ Not enough cultural space within educational institutions, and hence the lack of a developed communication culture of interaction in the children’ and adults’ environment;

‑ Low cultural literacy of students who graduated from schools and were not able to provide high cultural norms of the technology used in today production;

‑ Growth of nationalistic cultural tendencies in some regions of Russia which are caused by inconsiderate cultural policy in educational sphere.

Solutions to these problems require a specific CULTURAL SUSTAINING POLICY, by that, they require the recognition of sociocultural essence of many difficulties and obstacles in development of education, and thus, — a making the decisions has to take in account the concepts, principles and meanings of culturology of education. 

Cultural paradigm of education: general notions

Here I’ll describe only some of the notions. 

CULTURE. There are more than 250 definitions of culture, but that it is not the defect of classifications; it is the evidence of a real difficulty of defining something that includes in and enters into many social contexts. Whichever a definition of culture is selected in details and accents, it will always contain general axiomatic ideas which often complete/add to each other dialectically. In the frame of culturology of education culture is considered not only as assimilation and transmission of norms and values, but also, mainly, as the creation of new patterns, norms and values. 

Culture displays a high quality and perfection in any sphere of human achievement; culture is a sphere of cultivation and growing (it is a synonym of education in some perspectives). Those meanings are using in the book most than others. Cultural priorities of understanding allow one to show education from another side, in a wide sociocultural context. It changes fundamental values of education, destroys its only-science‑sustaining direction and extends the actual cultural base. 

VALUE is a concept which was introduced into usage by Kant in the description of moral sphere (freedom which is the essential cultural action) in counterpoise of a sphere of nature (necessity). An individual exists in the situation of constant choice; the criterion of this choice is a value. Very often the motives of concrete activity are given by the situation, but the values are created by social and cultural conditions of being and deep factors of the individual existence. In this context the world of values exist over and above the personality, and sometimes over and above a certain historic period.  

Some kind of values can be singled out as very important: values of creativeness, values of experience of existence, and values’ attitudes. Education is meant to introduce these types of values to students. For example, values’ attitudes are the preferences (or rejections) of definite senses and ways of behaviour based on them. Values’ attitudes are formed on the basis of correlation of the subjective experience with moral and cultural patterns of the society. They express concrete understanding of the goals of the individual life, his/her conceptions and notions. Values’ attitudes are formed in a system of views, aspirations, and highest level of ideals' conceptions, which determines the individual source of self-activity. The values attitudes’ dynamics is very important for an individual acting, and also for making cultural content of education in a whole: 1) the content and forms of teachers training system perfection; 2) the comprehension of educational system participants' self-determination mechanisms; 3) the explanation of choosing new senses in teachers' activities; 4) the creation of the best conditions for mastering children’s social, cultural, and moral values. As a result of these processes a new system of values in the educational sphere is being formed. Teachers accept new attitudes, meanings and senses of mental activities, newly comprehended ideal norms of being as the basis of their new experience, objectives and actions. That is why, the values are in the process of constant changing, but without changes in their deep and global essence: the orientation to the human being, human rights and freedoms; the general conditions of existence, norm of interaction and relationship in community.

It is known there are different kinds of values.  For example, there are values-myths and values-ideals, enduring and time-honoured values and newly articulated ones, invariable and variable values, and, finally, values based on super-personal, personal and interpersonal spheres of being. The real values of education (and philosophy of education, too) have changed in the last years to a considerable extent, more and more endeavours have a place to move off educational values-myths to which I attribute such as value of progressive development.

Further there is description of values that have great importance for characterisation of cultural paradigm of education the book uncovers. 

VALUES-FOR-VIRTUES includes the values for altruism, other-dominance, tolerance, empathy and some others. Virtues are the moral quality of an individual, which shows that he/she is orientated to the practical assimilation of something that is considered to be good, and to its realisation in his/her own experience in the system of human culture as whole. The totality of virtues is one of the most important components of the individual moral consciousness and experience. Virtues are the essential factor that regulates the cultural self-determination and individual behaviour, unites persons in their joint life and supports the stable existence of the society. There are four types of virtues: collective (oriented to the interaction in the community); humanistic (oriented to the individual); life supporting (oriented to sociocultural norms and a pragmatic experience) and regulative (oriented to self-control and self-appraisal). Children gain the system of virtues on the base of their own experience.

OTHER-DOMINANCE (one of the values-virtues) is a value that reflects the individual attention to the other and direction to another individual. This notion expresses the new understanding of the essence of "being" and "co=being" relations, which involve the child into the educational process. The notion "Other-Dominance" has two meanings. 1) "Dominant" is a psychological term used by A. Ukhtomsky for an explanation of the reflective system work, which determines the direction for the individual behaviour. There is a special dominant - "Dominant on the Other Person" which creates the base for moral behaviour. 2) G.Batischev, a well-known Russian philosopher, widely used this notion in the explanation of deep-felt interaction based on the cultural norms of intercourse. In this context the process of up bringing should be viewed as deep-felt communication (in contrary to a widely spread situative-informational approach to relationship in traditional school). The coming-to-be of the Other-Dominance as a trait of the child's character is always active and concrete: Love, Care for the Other, Tolerance, and at the same time, critical self-appraisal and constant comparison with the Significant Other.

The other kind of values is values for activity and life’s work: self-determination, interest, freedom, interactivity and so on.

ACCEPTANCE and SELF-ACCEPTANCE are essential principles of individual education. The acceptance of another, as this person is, means the original orientation to individual values, the readiness to interact with him/her, the recognition of the right to have own interests, taking into account his/her own abilities. To accept means to trust, to bring one's own interests and behaviour into correlation with interests and behaviour of another person. This principle can be viewed as a test for many teachers for their moral and psychological readiness to work with children on the norm of love and tolerance. Self-acceptance can be defined as understanding the value of his/her own individuality, self-esteem and self-sufficiency. 

FREEDOM is a main sociocultural condition of individual education and a possibility and an ability of person to think, act, and communicate on the basis of his/her own motives, interests and aims. A person who is internally free possesses an autonomy and independence through an influence of the environment and external conditions. A person is independent in choosing aims and means of activities, and he/she is responsible for his/her own decisions. The limitation of freedom that comes from society or nature, determine his/her private life only to such extent which an individuality accepts voluntary, forming an internal law and freedom of internal boundaries. Freedom comes as dimension of person’s creative self-realisation.  

School, as a social-pedagogical system nowadays is not an ideal institution for child's freedom and self-development. School turns out to be a zone of necessity, and learning is a duty given by the State Law. Only school as a cultural space can ensures the freedom of a person. Individual curriculum and plans, a possibility to choose subjects and activities, an attitude of trust and respect to a child and a teenager, school self-government and agreement relations do not always influence deep processes of self-development. Freedom is born when the acceptance and the implementation of child's right to have his/her own interests and aims take place. The pedagogic of freedom includes freedom of teaching, freedom of learning, and freedom of self-determination. 

CHOICE is a moral right and a psychological readiness of a child to manifest his/her free will in specific concrete actions and activities, to define goals and means for self-achievement, to reach a new interest in practice. Choice, as well as self-determination, is one of the main principles of individual education. It is oriented to the inner potential of the child's individuality, which needs adequate ways of self-realisation in the society in the process of overcoming problems. Many specific pedagogical situations can be solved only in the process of independent choice, made by the child. That is why, the most important pedagogical task is to create the conditions for an independent choice, its stimulation and promoting the child's readiness to act cultural-conformably in the situation of choice.

INTERACTION is the consonant activities aimed at the implementation of the joint goals and results in the process of solving problems that are significant for its participants on the base of accepted cultural norm and patterns. According to the psychological consistent pattern the personality development and its activities are strongly connected. The child-centred education is based on the principle of the joint value interaction for the benefit of the child’s and the adult’s self-actualisation and self-development.

MUTUAL UNDERSTANDING is a system of senses, feelings and interrelations, which gives an opportunity to achieve the aims of joint activities or intercourse in concord. It promotes the observance of trust and interests, and it gives an opportunity to self-revealing abilities. In order to make an educational process more productive and successful, the mutual understanding is necessary between all its participants: students; the class and the teacher; student and teacher; the teachers; the staff and the school administration. Mutual understanding, as the main property of cultural communication, takes place in the activities of those teachers who built the relationship with children on the base of care, acceptance, love, personal charm and individual methods of teaching and communicating with children. Such teachers understand the value of individual success; they don't compare the development of individual with some average standard only.

DIALOGIC COMMUNICATION is a relationship based on the dialogue, which has the values’ that are significant for its participants. It can be viewed as a condition of partnership interaction (subject-subject relation) at school that is contrary to a traditional subject-object (formal role) relations. In monologue relations in traditional school education the will of one of the participants of communication is accepted by others. Dialogic communication is a joint discussion of the situation based on the activity (subjectivity) of all its participants. Their activities are directed to the object of their communication, but not one of the participant's personalities. Special conditions should be created to promote dialogic communication in educational processes: the partnership in communication, the acceptance of the partner's right to have and defend his/her viewpoint, the skill to listen and to hear the partner, readiness to look at the object of the discussion from the partner's position, the ability to feel and express sympathy, the values’ context of communication content.

PARTNERSHIP is one of the principles of the democratic education. The adult and the child have a different life experience and positions of cultural activities. But they are equal in their needs for collaboration, help each other, their interaction, and communication on the base of the principles of cultural-conformity and productivity. 

CREATIVE CO-OPERATION is one of the principles of individual education; a process of children’s interaction with each other and grown-ups in reaching the common goal. In these activities creative abilities of the children and their possibilities develop in the best way. Supplementing each other they achieve a new qualitative level of their development. But only few numbers of teachers use the creative co-operation potential when they try to achieve mutual understanding with their students. As a rule, they spring up when various methods of group work are used. All the goals set in front of the students should be achieved by the group; every student should be given an opportunity to reveal his/her abilities (or to show the level of their skills) without infringing upon students' interests. As a result, the children get an opportunity to use their creative abilities and to develop freely. Creative co-operation in the groups where the students of different age are united is even more effective. The children have less fear to be not as good as the others. It is not shameful to be younger, and the older students are more responsible. Creative co-operation in such groups gives an opportunity to the development of all participants of educational process (teaching/learning). The mutual understanding, which arises in this process, quickens the creative activity development of everyone.

SELF-DETERMINATION in education is the crucial process and main result of the conscious choice of positions, goals, and means of self-realisation made by a person in concrete conditions; the main mechanism of gaining and revealing of personal inner freedom to make child self-educated. The essence of a self-determination process consists of acts of understanding and confirmation of an individual position in the problematic situation when a person finds him/herself in front of the necessity of alternative choice and has to make existential or pragmatic decision. In traditional pedagogical practice the self-determination approach was limited. The main condition of self-determination is the ability of a person to choose moral principles independently and to use him/her own activities and behaviour. That's why, the main task of education is to help to a growing individual in choosing cultural norms of action and interaction and moral criteria of life.

REFLECTION is an important process of productive thinking; it is also a special system of understanding of what is going on in a wide systematic context; the process of self-analysis and active comprehension of the state and actions of an individual and other people included into cultural and educational processes. The individual education puts the task to promote the children's reflection in the process of self-education and critical thinking. The form of solving this task can have a directed character (in the process of concrete psychological help to children) and subject-oriented character (in the frames of problematic lessons and productive education). The concrete tasks of reflection training are as follows: promoting the abilities of self-analysis and critical thinking; developing the understanding of reflection as one of the most important thinking activity; ensuring all mechanisms of reflective self-regulation based on the individual peculiarities; the definition of concrete applied spheres of group reflection for productive tasks solution.

Principles for culturology of education

CULTURAL CONFORMITY OF EDUCATION is the most general principle for organisation of the educational spheres relevant to existing culture and its history, patterns, norms, and values. Education is called to provide cultural assimilation and reconstruction of the youth generation, it creative abilities to support and change cultural processes and systems. In this context CULTURAL FUNCTIONS OF EDUCATION are determined by the following:

‑ Providing opportunities for interaction and communication between new generations and established society ‑‑ between child and adult on the base of existing and reconstructing cultural norms and values,

‑ Supporting the self‑development of the child's personal culture (a personal culture is one of the aims of education); providing for personal identity and individuality as an agent and a bearer of the culture,

‑ Creating of culture‑preserving conditions for sustaining the inheritance of humanitarian and democratic values through education, in order to master persons who will embrace and support these values, 

‑ Taking part in creating new cultural norms and models of interaction and organisation (it is supposed an understanding of education as creative cultural activity rather than sphere of transmission of knowledge and information).

These functions have important meaning for the definition of cultural senses and for the specification of pedagogic activity and teaching (for example, teaching on the basis of historical-cultural approach into a frame of well-known in Russia curricula "The History of World Art", "The Dialogue of Culture"). They provide the quality and variety of pedagogical form and means (in all problematic blocks above mentioned). 

MULTICULTURALISM is the organising principle of education with the account for various cultural traditions, native children cultures (national heritage), and for ensuring equal educational opportunities for all children. The principle builds on the norm of cultural dialogue and polilogue and realises in creating the certain dimensions of education. MULTICULTURAL EDUCATION is an education that is aimed at preserving and developing the whole variety of cultural values, norms, models and forms of activities which exist in the community, and the transmission of this heritage and innovations to a new generation. 

The organisation of education on the principles of multiculturalism and diversity proceeds from a well-known postulate: “The class is one, but there is a great variety of cultures and subcultures, and all of them are equally interesting and important in education”. The variety of forms and programs of multicultural education include a problematic approach, which is orientated ton the student's values attitude to the various cultures. Here are three approaches in multicultural education theory. They are based on the multicultural components of curricula and programs, on the development of children by means of multicultural activity and on the development of interethical and intergroup communication (intercultural education). There is a deep positive meaning in the free use of different terms, conceptions and practices that reflect different sides and tendencies in the development of cultural sphere of education and sociocultural environment of children. Every region has its own multicultural and intercultural space; each school and each class has their own variants of general cultural space which becomes one of the most important conditions of the individual development.

MULTICULTURAL EDUCATIONAL SPACE is a dynamic system of cultural spaces of different forms and contents. The participants of education (children, teachers, parents, and managers) have their own cultural and subcultures experiences; they interact and exercise each other's influence within the framework of the system. The children and the teachers who interact in the class, school and community form the “cores” of this space. Family, educational management structure, cultural and art institutions, communication and information means compose its “outlying” area. Multicultural educational space for every child includes his or her cultural experience; cultural interests which are connected or not with teaching and learning; traditions of cultural relationship between people; cultural values, which ensure the peculiarities of education in concrete community. 

The principle of multiculturalism is very important for Russian education, as the national model school became actual

PRODUCTIVITY OF EDUCATION is the principle of tendency of education and it direction on real creative and significant results and purposefulness of student’s studies that are relevant cultural activities. It’s well known that culture and society do not change if they will only correspond to existing manner of thing. The principle of productivity expresses very core of the culture – its aims at making the artefacts. So the education has to go after to the making the real cultural product, but not at the assimilation of changing knowledge. In the productive education (and into the net of productive school –INEPS) the student’s real work (and real practical skills) becomes the measure of his or her learning, but not a knowledge accumulation. This is the way to make education individual in its goals, means and content. Here education reaches the stage of the ultimate, whole, completed, individual result that has cultural value and personal significance. There are the following main showings of productivity: self-education, appearance of value attitude to a real work and its results, changing the role of student and teacher who become the active cultural agents. 

Cultural content and forms of education

The cultural criteria of school effectiveness are complex. Initial direction is given here by a humanist philosophy of education which creates new various ideas and models, strategies and technologies, centred not at a knowledge-transmitting, but, instead, at well-stimulated and facilitated individual learning interests and independent study on the base of his/her cultural norms and patterns, i.e. THE CHILD'S ACTIVE AND INDEPENDENT LEARNING which is organised not as an empty revision and repetition of what teacher said, but as the child’s own creative work based on his/her own values and cultural ideas. 

There are main educational criteria realised into the main educational processes: training, upbringing, care and support:

1) individualising all the educational forms through child's interests and evolution of his/her self-determination; 

2) including in and participating in the natural scheme of things (ecology); 

3) including in a multicultural community; 

4) Individual- and activity-centred (productive) socialisation. 

Within these crossing through the criteria and educational processes (lets image this “crossword”) there will be the number for squares (which in details is described in Russian) are specified the new cultural content of education (EDUCATIONAL CONTENT CORRESPONDING TO VALUES AND CRITERIA). We can see there the activity areas for pedagogues who wish to educate children in ways that will enable them to participate in various cultural activities as they grow to adulthood and become valuable members of society.

Understanding what the individuality means is very important for comprehension of what the cultural paradigm of education stands for.  

INDIVIDUALITY is unique peculiarities of the individual who implements his/her functions as the agent of development in ontogenesis. The individual peculiarity is defined by the totality of traits and features of his/her mental life that is formed under the influence of different factors of anthroposociogenesis. The individuality grows on the basis of genetic properties, inherited inclinations in the educational process, and also in the processes of cultural self-development and self-realisation. In the field of education the individuality is taken into account through the full discovery of possibilities of every child's development, through the creation of a sociocultural situation of his/her development, acceptance of the uniqueness of the student's peculiarities. 

The individual approach in learning doesn't demand to compare one student with the others. It requires comparing one and the same student in different periods of his/her life. The main goal of education is the discovery of individuality and creation of the optimum conditions of its development as cultural agent. So individual education has to produce all the conditions for individual productive learning into the cultural-educational context the person needs. 

INDIVIDUALISM is one of the principles of organising and self-organising the individuals’ life in the society (and in the education, too). It is connected with the principle of liberality. Both terms are based on the acceptance of human freedom as the highest value. The principle of individualism includes the following ideas: all the values (human rights, freedom, democracy, etc.) are individual-centred; all individuals are equal in their rights and duties in the society; the nature of the human being give the ground to believe in his/her original virtues; every person has the freedom of choice; the society is the means for development and realisation of individual, but not vice versa. The principle of individualism direct its attention to the social protection of human rights in the self-organisation of private life, on person's self-dependence as a member of the society, on the ability to resist the negative inner influence. The principle of individualism is supposed to deepen such educational conceptions as: understanding of the individual rights and interests of every child and teenager; individual approach in teaching and learning which takes into account not only the features of a child, but also the teacher's adherence to the values individual development.  The individual education is the best expression of the education quality. 

Multilevel processes of the childs entrance culture

The processes of children’s entrance into culture are very complicated and have many levels and forms of appearance. It is important to understand some characteristics of this entrance where: 

Child becomes the agent of cultural processes according to his/her ideas for self-activity rather than to norms presented by adults; 

Child’s development depends on relationships, personal mental and practical contacts and interactions more than on pure knowledge and estrangemented information about what he/she must to do; 

The factor of the Self and self-dependence has the crucial significance in a personal life, so the processes of individual self-determination and self-development are most important for constructing the education.

The relationship=intercourse=personal contacts are the necessary canal for internal growth and coming-to-be the autonomy of child. An adaptation of information=knowledge and acquire of norms and habits in school are only some of cultural components of the teaching/learning in the frame of formal interrelation. Very important is the other side of coming-to-be into culture – child’s own cultural activities and creative self-realisation in the frame of interrelationship, which are interested for him or her. 

CULTURAL SELF-DETERMINATION is the process of showing up, creation and realisation of the individual interests, on one side and searches of one’s individual place and realises his or her skills and cultural ideas in this cultural space. Cultural self-determination is connected with the constant choice of different forms of cultural activities made by the individual. Self-determination in culture presupposes the existence of a certain individual acting and grasping which ensures the child's active entrance the culture: the belief in the value of given displays of culture for his/her self-determination; self-appraisal of the cultural activity and constant adjustment of interactions with others; abilities of selective milieu’s perception, the conscious choice, the acceptance of definite cultural values according to the individual's ideas. The interrelations between the teenager and the people around depend on his/her self-determination in culture that becomes one of the main aims in education.

SELF‑DEVELOPMENT IN A CLASSROOM CULTURAL SPACE.  Many numbers of researches show up that the growth of the personality is not a simple process of gradual and steady accumulative, progressive and constant motion. Hence it is not surprising that there is no simple and sound analysis of development that gives answers to every question. Self-development is rather a process of chaotic search of possibility to act creatively and freely. 

Cultivation and bringing‑up of human beings are difficult, and the results of the processes differ greatly ‑- they can't be programmed beforehand. During the process of development while the structure of communication is being formed, one can only indirectly exert influence on a self‑development of the personality; the deliberate manipulation of the personality is ethically inadmissible. Long experience shows that in conducting interviews aimed at investigating the changes in the value orientation of students and teachers we, in many cases, encounter only shallow reflections of the real changes taking place in various interests, moods, and settings. Nevertheless, a real development touches upon the deepest changes, which: 

1) Have structural‑functional character, 

2) Extend the contents of activity, 

3) Mark "creativity" as characteristics of the teacher's activity.

Only by learning about the cultural space in the classrooms we became sure that common, firm, cultural interests (which do not replace personal interests but rather complete them) are becoming a decisive factor in the development and self‑development processes.

There are many different meanings connected to the conception "sociocultural environment". For some time the theory of environment was founded on the theory of the full dependence of persons on their environment. Eventually, it became evident that the influence of environment is as important as a self‑development of the personality. We began to look at the environment as a very complicated system, which provides the basis for the individual's development even while being changed by the actions of the developing person. Consequently, environment became recognised as a social space of the individual cultural actions.

The current conception of the environment includes the immediate surroundings of an individual, the social macro and microconditions of his/her life, the atmosphere of his/her social existence, and relationships with other people. It is clear the environment is the least stable factor of human life and undergoes a constant change.

At present, the mechanisms of the interaction between the environment and personality have been radically altered. The dissolution of old socio‑political and economic structures, the crisis in different communities' relationships, as well as general changes in social mentality, have made the kind of influence the environment has on the personality all the more complex. While individuals continue to have freedom of action within the environment, the latter has become so open and dynamic that new elements of strain and aggression have appeared within it, against which many people, especially children, have no defence. As a consequence of the new social demands, there emerges a new pedagogical task ‑‑ instead of utilising a punishing pedagogic we must have a pedagogic of respect and trust toward unmanageable children.  Our conception must be based on "protective" (and defence-building) teaching, teaching which takes into consideration the individuality; we must also have warning and rehabilitation mechanisms in place to support self‑regulation and self‑correction by the youngsters themselves. 

Thus the principle of care, defence, and support acquire a new sense, namely, one which requires the creation of conditions allowing a child to master methods of self‑regulation and self‑control and to understand his or her own actions in an aggressive or simply unfamiliar environment. The pedagogic of care and support doesn't guard the children against the environment, nor does it isolate them from it. It develops the child's ability "to swim".

CULTURAL ACTIVITIES. I come from conviction that the child grow up with (“hand in hand”) his or her own cultural ideas or pattern, creating the new cultural forms, the Self and individual life. 

The goal of education in this context is to make for students’ cultural activities in and out of schools. The idea of culturology of education is that teenagers’ activity is independent and creative more than dependent (how some teachers suppose) from traditional classroom’s teaching aimed to transmit a culture. Any classroom is a complicated community with groups owing to which teenagers have many opportunities to develop and where intercourse originates a special environment of cultural self-determination influenced an individual growth. 

In the other side the level of teenagers' cultural requirement and expectations rather low. Students read insufficiently (only one third is reading) and know very little about arts (only 20% of teenagers have been in a museum; from 7% to 15% of them are interested in classic music). 

The prevalent cultural needs are watching TV and listening to records. The interests in the arts and activities’ structure are different in the forms and cultural interests are increasing only to 11th form. One index is stable: the interest in relationship. At some classrooms this index is higher than index of interest in learning. At the same time, average 36% of teenagers are not interested in mates' opinion about themselves. 

The conception of culturology of education helps to understand that individual skills can be improved with taking into account the following ideas: 

1. values of cultural groups’ experience within and out of school influence on education (learning); 

2. individual cultural activities change according on reconstruction of cultural interests in groups; 

3. type of cultural environment connects directly and/or indirectly with a content of intercourse as well as with formal and/or informal youth differentiation and identification; 

4. Cultural environment includes a type of attitude to intercourse, a degree of classroom's unity, a structure of teenagers’ activities. So culturology of education explains how educators have to connect cultural environment of schools and everyday life of youth.

SUBCULTURE is the aggregate of norms and values of traditional culture and behaviour stereotypes in a concrete relatively isolated group, association and community. It can be viewed as a form of communication and self-organisation in this association; the aggregate of people in a relatively isolated group who have the similar sociocultural norms and values understanding. 

CHILDREN SUBCULTURE is a cultural space of children community, every child is included in. It is the aggregate of linguistic forms, meanings, attitudes, ways of communication, manners of behaviour that is typical for children communities in a concrete historic situation. Children subculture is relatively autonomous due to the verbal way of its main value transmission. The children community is a bearer for their subculture. This community is formed in the society stratification even by the early stages of sociocultural genesis and performs the function of children socialisation. Any child is growing in the complex structure of activities into crossing and section of many subcultures (groups and communities) and many cultures that child acquired with.    

TEENAGERS’, ADOLESCENT, YOUTH SUBCULTURES are the form of every new generation’s subculture as parts of the cultures’ structure. They are the cultural spaces and circles of intercourse within teenager's communities that promote social adaptation and create autonomous form of cultural activities. These forms of subculture (and general culture) also create new sociocultural norms for society; therefore, they are very important in social evolution. The youth culture of high school encompasses several types of subcultures. As students grow-up the number of subculture increases and so does the freedom of choice in  "compromise" or "open" subcultures. The type of a subculture is defined by the ability of a person to enter or to live in the particular subculture and to have his or her own opinion of it. Due to the work done in senior forms, it became possible to analyse the cultural situations of various classes and to bring to light some differences which depend on the profile of the particular class, the age of students, and the tutor's personal approach to the process of education and development.  On the analogy with this the TEACHER'S SUBCULTURE includes special value attitudes typical only for the teachers' environment. It forms the way of professional activity and intercourse, and defines the principles of the professional teachers' community in the definite sociocultural conditions.

Quality of education systems and processes

Organization and self-organization

I ought to note quality and culture in some senses are identical as they show the supreme lever for certain properties, characteristics and their appearance.

To promote quality (high quality) of organisation of education, its systems’ and processes’ (or real educational space in schools) large numbers of issues should be solved. The main among them can be noted according with the culturology of education’s aims: cultural school environment; cultural models of schools; quality of teaching, learning, and up-bringing; cultural self-development of child; pedagogical culture (support most of all) and so on. 

EDUCATIONAL SPACE is the part of sociocultural dimension (a “place’) existed owing to social activity of educational and cultural institutions, where a great number of connections and relations are subjectively given, where different systems (state, social, communal) are aimed at the individual growing and socialisation. There are two ways of considering this conception. According to the first one a school can be viewed as a set of possible educational of opportunities included in a wider sociocultural space. The second approach considers at school as at a set of meaningful elements (subspaces and objects) which fill the educational space. We all can see that educational space is determined by the structures and the content of education of the more complex and diverse cultural senses.

Traditional education in essence is limited itself by purposeful training, didactic and knowledge-centred teaching and formal moralised upbringing. Humanist education in contrast uses all resources of various cultural processes and realises the complexity of today culture. Any innovative or alternative school that creates its own cultural model of education and cultural values of internal school life can enrich educational processes. But there is one decisive factor for developing of education. This is the FACTOR OF CULTURE which is presented (and has to be presented) within any educational form or process. It creates the new culture (or internal high quality of things and appearance): some new aspects, samples, and patterns of education. 

INNOVATIONS are an essential and quality component of education’s changes and index of education system’s quality in a whole. They are expressed in the tendencies of accumulating various creative initiatives in the educational space which taken together lead to more or less global transformation of its content and quality, senses and values. Innovations are the systematically self-organisation of the educational practices which become prospective for evolution in education and have positive influence on its development and on the development of a wider multicultural sphere. The innovatory processes include: the promotion for creative atmosphere and interests to initiatives in schools; the creation of sociocultural and economical conditions for accepting and putting into practice various innovations; the full support of searching educational programs; integration of productive methods. Innovatory processes are put into cycles of development: 1. The formation being cycle, 2. The active formation, 3. The transformation and reconstruction cycle. These processes create a new culture of education, its quality on the more high level.

CULTURAL ATMOSPHERE OF HIGH SCHOOL. The atmosphere of high schools is born of many subcultural forms differing in their age and social background. The child’s family and hobbies influence it. At the same time, a reverse process takes place: the multi=subcultural environment of high school influences the groups in which a student, through his/her personality, is indirectly a participant. 

The cultural space of a high school is one of the decisive factors in the process of the child's self‑determination in his or her culture. The cultural space of high school is a mobile form, changing with incorporation of new children and teachers into an educational institution, and in response to education relevant events occurring inside and outside. 

The main factor here is the cultivation of self‑awareness in all participants of the school community. Within the school, the atmosphere of self‑development and self‑determination, created by the teachers, plays an important part in the moulding of the student's cultural "portrait". Taking into account the values common to the whole school cultural model, the student in the process of communication through common activities and surrounded as he or she is by the atmosphere of Self comes to understand and accept the worth of other people; the individual accepts the self‑conception as a norm of behaviour. All this is realised within the process of finding his or her proper place in the intercultural relations.

In their cultural work counsellors and teachers have to open for their students the way to creative activities. Any "action" undertaken together with children, should have for the latter the quality of an event. Children are expected to perceive this event as an exciting and festive occasion which they will never forget and which will make them to reflect deeply upon what has taken place. To be capable of work on such a level teachers need a serious culturological, psychological, and social training, and, in addition, an ability to improvise, to feel themselves absolutely "unfettered" while remaining, at the same time, very tactful.

Tactfulness assumes particular importance because quite often various problems and contradictions emerge between the participants in the process of planning a cultural action and activities. These may occur due to the following sorts of circumstances: 

- Process itself may not be equally significant for all the participants; 

- Purpose of the work under way is quite frequently not clear for everybody; 

- Level of communication among teachers and also between teachers and students may not be high enough; 

- Each of the participants may assess the role of a partner – his/her own colleague in the own way; 

- There may be a great difference between self‑assessment and the evaluation of what is being done by one's colleagues.

ENVIRONMENT is a space that surrounds the individual that is developed in their concrete multitude, that is, in sociocultural, educational, and cultural environments. Educational environment is a part of sociocultural space; it's an area of interaction of educational systems, their elements, and the educational process participants. It is very complicated as it has several levels: from federal, regional to the level of a concrete educational institution and a classroom. The individual also creates it because everyone develops his/her own space of entering history and culture according the abilities, interests, and comprehension of values. The educational environment of every individual is a special space of cognition and development. 

One of the features of today educational environment is the interaction of a large number of local educational environments. Every educational institution has its own cultural environment including spaces of the child's cultural development in the classroom and school communities. Projecting and ensuring of the individual education cultural environments require the cultural activity reorganisation of the children communities, transformation of the educational programs and curricula on the basis of variety and alternative. With the development of environments’ diversity we have to find the way for projecting the new educational and cultural models of environment as a multilevel space which is adequate to the present needs of students and corresponds to the tendencies of today culture, industry, economy and technology. Mutual usage of concrete innovative and cultural achievements of one country’s educational environments influences other countries which creates similar educational forms and models and promotes the changes of the world educational space on the whole.

CULTURAL MODELS IN EDUCATION.  The first step for understanding the problem is to present some strategies for analysing, classifying, interpreting and providing conceptual tools for comparing and contrasting diverse cultural models.  The second step is to identify some general and innovative trends in the development of cultural models that will allow for the examination of their roles in different countries. 

A general intent is to indicate ways in which school-like educational systems (large or small) become sociocultural systems, so we can in turn show: 

*  How a sociocultural system can influence educational processes; 

** How a concrete educational system (a school or a centre) can be organised as a conceptual cultural model that is firmly based on various cultural/multicultural or national/historical patterns;  

*** How many cultural patterns within different kinds of schools in different countries can influence social development through constructive change.

School socialisation (like family socialisation) develops positive potential within children by shaping the cultural surroundings and environment in ways that create new opportunities for expression and growth. Hence well thought out attention to cultural aspects of socialisation can encourage changes in the socialisation process which in turn enhance children’s ability to learn within their school setting.  Such positive changes may lead to the broadening of interests, the maturation of thought processes, the refinement of language skills and so on.

The foundation research on the subject of diversity in the cultural models in schools involves attention to the following questions raised concerning any proposed or currently used model:

--- Is the model a pattern for repetition/reiteration of the teaching/learning experiences? 

--- Is the model a type or an archetype for recreating new forms of alternative schooling?

--- Does the model offer a new structural option for innovative experiments or for strategies worthy of trial in classroom situations? 

--- Is the model's structure likely to be one that will generate and spread new ideas, thus expanding the capacity of schools to introduce alternative cultural norms?

The concept of the CULTURAL MODEL OF THE SCHOOL is any pattern, description, or standard, which is offered as "representative" of some sociocultural system and then used for guiding innovation in education. This understanding of the term makes clear an essential focus that motivates educators to expand research on questions concerning cultural models and makes evident the importance such research could have in a global society where change is occurring at an unprecedented rate.

For methodologies "to model" means to build an analogue or provide a description of the structure of some cultural conception. The model sought as the best possible model for education would be one that explains how a change can take place through application of the model, even while cultural values are preserved. Such a model would make clear the extent to which a new system has been established upon pre-existing foundations. 

Thus in the humanities, researching "models" is the process: 1) of providing analysis that clarify the structure of research models; 2) of studying and managing real cultural models that presently exist within schools; 3) of constructing alternative cultural models that will aid in changing and improving existent/real cultural patterns found in present day education.

The variety of models to be investigated will be a function of the number of different social conditions and sociocultural traditions that are available to be investigated, as well as of the number of new curricula developments occurring within national systems of education.

The goal of complex (multicultural and cross-cultural) research is to study the problems of cultural change in contemporary schooling and to understand how to use cultural models for developing more culturally expansive educational systems. This research examines new theoretical perspectives important for the practical shaping of educational policy and crucial for deeper reflection on modern issues in philosophy of education.

There are salient differences in the conceptions of cultural and multicultural models in education in different countries. Some educational systems place emphasis on the multicultural aspects of subject matter.  Others emphasise intercultural perspectives and endeavour to show how such perspectives have been shaped historically.  The hope in this case is that the historical view will generate mutual respect among children of diverse heritage while, at the same time, fostering a greater appreciation by all of shared aspects of the heritages.  In Russian schools the second approach is utilised to solve some complicated problems in ways that will hopefully contribute toward the accomplishment of the following goals: 

1. To save the best that the national cultures have to share without forcing them to merge into a single or dominant culture  (Russia has more than 100 national cultures and none of them want to join in the "melting pot"); 

2. To spread the "highest quality" commonly endorsed/humanist culture; 

3. To promote and strengthen the new democratic culture which exists in a weak and tentative form.

It appears that the general research problem for most countries is to open/find new cultural models for post-modern education that are encompassed within either of two frameworks, namely, either within a cultural=ethnic=national models framework which we see in different countries even now, and/or within in a multi=international=intercultural framework, a framework that is still in being developed.  One of the purposes of this new brochure is to help educators to reflect upon novel ways of developing cultural education so that the current educational practice will become a positive exemplar in modern times--an exemplar that helps educators to explain to all members of society a new culturological/philosophical point of view.

PEDAGOGICAL CULTURE. First of all we have to consider pedagogical culture as a complex of meanings, positions, values’ attitudes, and motives for educational activities and behaviour into some levels – of society a whole (that conveyed in national policy of education), of many communities (that conveyed in the organisation of regional educational system), of educational institutions (that conveyed in these cultural models), of staff’s groups, and finally, of a person (that conveyed in the teaching, interaction with children and counselling). Any level has its own peculiarities for appearance.  

A teacher is the central strategic and technological resource for cultural-conformed and productive education. The quality (and culture) of education is determined by teacher's professionalism, competence, moral values, and methodological stand. At the same time, it is known that the skills needed to be a pedagogue are determined not so much by methods and technologies as teachers’ capacity to interact with children. Therefore the main way to enable positive development in education to occur is not to work for an evolution (or positive growth) in educational technology, but rather to work for an evolution in the pedagogue's culture and making teachers’ work more and more free in creative sense.

The terms "professional culture" and "personal culture" are often used in Russian philosophy of education. But when I use the combination of these terms in the phrase "the culture of the pedagogue" - I mean to use both terms in a more complex and wider context and on a larger scale --one that involves all of both senses: The notion of "personal culture" includes not only professional abilities, but also intellect, mentality, moral values, character, creative potential, general level of personal cultural development.

The logic of this affirmation entails that one of the main tasks confronting those who hope to improve and expand the power of education in a positive way is the task of increasing the cultural awareness and creative abilities of teachers while at the same time insuring that positive cultural modalities and values are influenced the educational processes themselves. The question is: how can we do this? How can we provide transitions for Russian education (or any other country's education) that rise students and teachers to a level that enables them to experience the highest level of cultural awareness which I understand to be a basic original structured quality. It includes striving for systematic perfection, inculcating in self-organisation, cultivating in a stable and value-laden context for action.

The complexity of situation consists in the confidence of majority of teachers that all of them already possess a professional culture and hence, as they think, have automatically a personal culture of the best and highest quality because they were taught in the universities, became educated, and know more than those they teach. But it is not so simple. Even if we could determine the level and quality of "professional culture" directly by tests and by the results of teaching we would still see the personal culture of pedagogue only indirectly: we would see it only through children's love, creative attitudes children bring to all the activities, and the influence of both of these on the children's characters and behaviour. And these considerations get to the very heart of relationships. A relationship is a space where technologies more often than not do not determine outcomes; in situation where a good relationship prevails, unique souls meet, with or without the technologies.

If you have met in your school life a teacher who inspires close relationships you are fortunate; but many people do not meet in schools this kind of truly cultured pedagogue and so never see in teachers a person who can be looked upon as the model for self-development. To change the quality of life for community means that it is necessary to change a culture of people. This complex process depends on the culture of pedagogue.

The culture of pedagogue requires freedom to control the diversity of relationships in all educational processes and forms; this involves much more than offering a course of lectures or assimilating someone else's technology; high culture comes through mastery of one's own style as one interacts with children on a person-to-person basis, taking into consideration each child's interests and needs.

Educators recognise today that the personal culture can be formed only in particularly (culturally) organised intercourse and individual contact with others; that is the only way in which the culture is transmitted from person to person and creates opportunities for cultural self-determination. This position changes the view of the character of INDIVIDUAL PROJECTS, PROGRAMS AND CURRICULUM; we now look for curriculum material that, first, fits naturally with child's freedom and rights in education and, second, strengthens naturally the role of individual learning with regard to personal interests and makes such learning a resource for self-determination and self-development within the curriculum framework set by the state.   An individual education needs quite another pedagogical culture and culture (style, level and quality) of management in education. It supposes the different from traditional schooling educational policy based on cultural paradigm. 

Only some of main concepts of culturology of education were described in this abstract. But I hope that the text gives enough ideas of how the culturology of education can be used for analysis of cultural problems of education and for advancement of cultural paradigm of education.
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Summary

El informe presenta la investigacion de la actividad cultural y el medio cultural de autodefinicion de los alumnos en la escuela y fuera de ella. La idea fundamental, que esta basada en las concepciones de psicologia y filosofia rusas consiste en que la actividad del adolescente tiene un caracter creativo investigativo y en su actividad es mas probable que no depende de la educacion escolar tradicional que con frequencia esta dirigida formalmente hacia la trasmicion cultural. Cualquier comunidad infantil y juvenil es compleja, esta compuesta por grupos gracias a los cuales el adolescente adquiere la posibilidad de desarrollarse y la comunicacion crea un medio especial de autodeterminacion cultural, que influencia el crecimiento individual. Es el resultado del analisis psicologico de la situacion del desarrollo de la personalidad que se estudia.

Por otro lado, las investigaciones sociologicas muestran que los intereses culturales de los adolescentes no estan suficientemente desarrollados. Los alumnos leen poco (solamente un tercio lee constantemente) y tienen conocimiento del arte (aproximadamente el 20% visita museos; entre el 7 y 15% in diferentes grados muestran interes en musica clasica).
Las formas mas extendidas de entretenimimiento siguen siendo los programas de television y la musica de cantantes populares. El interes hacia el arte y la estructura de las actividades de pasatiempo varian en diferentes grados y intereses culturales estables se forman aproximadamente en 11 grado. Hay un indice que se mantiene estable: el interes hacia las relaciones interpersonales. En algunos grados este indice es aun mayor que el interes hacia la educacion. Pero paralelamente cerca del 35% de los adolescentes no esta interesado en la opinion de sus companeros escolares sobre ellos mismos (o sea, una gran parte de los adolescentes esta interesado en el proceso de comunicacion, en vez de la evaluacion que se tenga de ellos por otros).
La concepcion de la culturologia de la educacion ayuda a comprender como, en cual contexto cultural pueden ser desarrolladas las capacidades individuales si en los procesos didacticos se toman en consideracion las siguentes tesis:
· la importancia de la experiencia cultural de los grupos en la escuela y fuera de ella influye en la educacion;
· la actividad cultural individual cambia de acuerdo a la transformacion y reconstruccion de los intereses culturales de los grupos;
· el tipo del medio cultural esta relacionado en una forma directa o indirecta con el contenido de la comunicacion asi como con la diferenciacion formal o informal de la juventud;
· el medio cultural incluye el tipo de actitud hacia la comunicacion, el nivel de unidad del grado, la estructura de la actividad de los adolescentes. 

De esta manera, la culturologia de la educacion explica como el pedagogo puede vincular el medio cultural de la escuela, los procesos pedagogicos y las actividades vitales de la juventud (incluyendo la vida diaria).
El libro «La culturologia de la educacion» ha sido editado en Moscu en el ano 2000. Sus objetivos basicos son: abandonar los axiomas habituales del paradigma academico, o, en otras palabras del paradigma cientifico y cognocitivo de la educacion, que incluye: la orientacion de la educacion hacia la transferencia de conocimientos, hacia el aprendizaje obligatorio de bloques informativos estandar y unificados, hacia las interrelaciones maestro - alumno dominadas por los canones clasicos formales en las cuales el maestro es el lider que define la trayectoria de desarrollo del alumno; abandonar las caracteristicas sistematicas lineales monodireccionales, monosemanticas y monodimensionales, superar las anticuadas concepciones generales de la filosofia de la educacion (por ejemplo, conceptos tales como individualizacion - socializacion, emocional - racional); describir el paradigma cultural de la educacion, en que se basan los valores de la educacion individual, productiva y multicultural; para la explicacion de este paradigma se utilizan concepciones variativas, probables, multidimensionales, polisistematicas. El paradigma cultural de la educacion esta dirigido hacia la asimilacion activa y critica por parte de los alumnos de los metodos de pensamiento valorativo, moral y reflectivo en los procesos de conocimiento, de comportamiento y de actividad hacia el fomento de la actividad productiva y socialmente orientada, la interaccion creativa y la cooperacion entre ninos y adultos (basada en la igualdad de derechos entre mayores y menores), hacia la creacion de las condiciones para la autoeducacion, artodeterminacion y autodesarrollo de cada nino como personalidad y como individuo.
El contenido del libro da una explicacion de la terminologia nueva, pero no pretende jugar el papel de deccionario tematico,que cubra todo el lexico en cuestion, - a pesar de pue brinda una descripcion de los conceptos basicos y significativos (dentro del marco del paradigma actual y de su tendencia cientifica - la culturologia de la educacion). Ademas esta escrito en gran medida con caracter periodistico y con bastante subjetivismo y es probable aue pueda causar cierta insatisfaccion en los lectores viejos, educados en los principios de otra logica.
Por otro lado, diversos conceptos aparecen reflejados con deferente grado de detalle (en parte debido a que no fueron suficientemente desarrollados, en parte a sus diferencias en cuanto a su importancia actual. Esto se debe paralelamente a que ciertos problemas no fueron suficientemente desarrollados, en parte a las diferencias en su importancia real y por ultimo a que ciertos articulos contienen ideas claves, mientras que otros ofrecen solo una caracteristica general del concepto en cuestion dentro del contexto de la problematica actual). Por eso este texto no debe ser considerado como un texto academico en el sentido estricto de la palabra, sino que mas bien amplia la mision de introducir y promover nuevas ideas cientificas en el campo de la educacion y apoyar los esfuerzos de aquellos maestros que quieren trabajar en una forma diferente, no como esta establecido en las escuelas tradicionales.
Los conceptos basicos de la culturologia de la educacion no son considerados separadamente ni tampoco en orden alfabetico, sino destribuidos en los siguientes bloques basicos:
En busqueda del paradigma de la educacion: la estrategia cultural de la educacion, el aporte de la culturologia al pedagogo.
Conceptos primarios del paradigma cultural: cultura, valores (como el altruismo, el dominio del projimo, la tolerancia, la autorealizacion, la libertad, el individualismo, el interes, la comprension mutua, la cooperacion, el apoyo), metodo culturologico, culturologia de la educacion.
Principios de la culturologia de la educacion: conveniencia cultural, productividad, multiculturismo.
Contenido cultural y formas de la educacion: calidad de la educacion y la ensenanza (incluyendo la itegridad de la educacion y los fundamentos culturales de su contenido), autodesarrollo cultural del nino en la educacion, apoyo pedagogico.
Macroprocesos, procesos medios y microprocesos del ingreso del nino y del adolescente a la cultura: particularidades de la asimilacion y adquisicion de la cultura por parte del nino/adolescente, actividad cultural del nino/adosescente, influencia de la cultura (y subculturas) en el autodesarrollo del adolescente, autodeterminacion cultural e interes cultural (su papel en la formacion del experimento del sujeto).
Calidad de la organizacion de sistemas y procesos didacticos: condiciones socioculturales (situacion, contexto), medio cultural y modelos culturales en la educacion; cultura pedagogica: la sociedad en general, comunidades (cultura pedagogica familiar, cultura pedagogica de los colectivos de maestros) y personalidades; cultura de la direccion en la esfera de la educacion: cultura de la direccion como indice de la cultura pedagogica general (incluyendo la promocion de las condiciones para el diseno y el desarrollo de nuevas ideas), normas democraticas de la cultura de la direccion.
Figure 1. Problems of Culturology of Education


Principles of culturology of education:

Cultural Conformity of Education
Multiculturalism

Productivity of Education
Problematic Blocs of Culturology of Education:
Key Ideas and Notions of  Culturology of Education:

Cultural Content and Forms of Education


· Quality of Teaching, Learning, and Upbringing
· Cultural self-development of Child in Education   

· Pedagogical Support

Quality of Educational Systems’ and Processes’ Organization

· Sociocultural Conditions (Situation, Environment, Context) of Education

· Cultural Environment  of Schools

-      Cultural Models of Schools    

Pedagogical Culture


· into Society in whole
· into Communities (Schools, Staffs) and Families  

· Personal Culture

Multilevel Processes of a Child Entry into Culture
· Mastery and Appropriation of Culture by a Child  
· Cultural Activity

· Culture’ Unfluence on Self-development of a Child 
· Cultural Self-determination, Cultural Interests

Culture of Management into Educational Sphere
· Quality (Culture of Management) as a Showing of Common Pedagogical Culture

· Cultural Models and Norms of Management

Figure 2: Correlation Between Spheres of Education, Educational Sciences 

and Culturology of Education




Philosophical notions: 





Culture, Value, Quality, Norm, Creativity








Scientific Approaches:





Culturological, Axiological,


Cultural-histirical





PHILOSOPHY OF EDUCATION





METHODOLOGY OF EDUCATION





CULTUROLOGY OF EDUCATION





Philosophical, methodological, cultural-psychological reflection (space of conceptions’ and paradigms’ evolution)














Educational practice








CULTUROLOGY 


OF EDUCATION





General and particular theories and methods for pedagogic and psychology


(spaces of development and changing of specific sciences)











REAL CULTURAL PROCESSES





MULTICULTURAL SPACES FOR CHANGING 


OF COMMUNITIES








